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About the project  

Educational institutions from Norway, Denmark, Poland, Spain, and Portugal have collaborated in the 

Erasmus+ KAIII project Co-created Education through Social Inclusion (COSI.ed) 2020-2024. The main 

goals have been two-fold 1) to upscale a comprehensive European model for social inclusion of young 

people at risk and 2) a policy recommendation on social inclusion of children and youth. The partners 

have built on the proven good practice of the Erasmus+ project KAII Marginalisation and Co-created 

Education1 and tested out the MaCE- model of social inclusion in five countries and six different 

contexts. Throughout the project all the partners have collaborated and co-created regionally as well 

as internationally upscaling the regional experiences to a sustainable European COSI.ed model and 

policy recommendations.   

All the work in the project is based on the understanding and belief that professionals and young 

people co-create as part of a community of practice2. Here experts (professionals like teachers, other 

school-professionals, and researchers) and beginners (young people) work side by side, learning 

together and jointly developing knowledge and competence. This co-creating process entails giving 

voice to vulnerable young people to understand their life- and educational story and through this 

process identify aspects of the young disadvantaged personǎΩ situation that may hinder or support 

further learning. Through the project the young people learn about themselves and how to excel, while 

the professionals develop skills and understanding to socially include young people. The hypothesis is 

that co-created education and training in which disadvantaged young people, professionals, 

stakeholders, and policymakers take part, will contribute to the educational and social inclusion of 

groups that have traditionally been marginalised. 

What you are about to read, is one of the deliveries in the project. If you need a quick more practical 

overview of the project, take a look at this video. 

Porsgrunn 4th of April 2024 

 

Professor Mette Bunting  

Project Coordinator 

Mette.bunting@usn.no   

University of South-Eastern Norway 

 

 
1 The Erasmus+ project; Marginalisation and Co-created Education (MaCE) 
2 Bunting.et.al (2021) 

https://cosied.eu/
https://www.usn.no/english/research/projects/other-projects/marginalisation-and-co-created-education-mace/
https://www.usn.no/english/research/projects/other-projects/marginalisation-and-co-created-education-mace/
https://usn.cloud.panopto.eu/Panopto/Pages/Viewer.aspx?id=49fe3193-174d-4740-94cd-b0b900946991
mailto:Mette.bunting@usn.no
https://doi.org/10.1108/978-1-80043-448-620211002
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WP2: Transferring the MaCE -model   
Output 2.1 ς Course material 

 

The objective of Work Package 2 (WP2) was to introduce and train all partners in the MaCE model, 

develop a preliminary COSI.ed model, create the local curriculum, course materiels and adapt the 

COSI.ed model to regional contexts. WP2 served as the foundation from which the rest of the 

project would evolve. In this phase, the partners started the transfer and upscaling of the MaCE 

model into different national and regional contexts. 

Despite the adjustments required due to the Covid-19 pandemic, these objectives were 

successfully achieved. After being trained in online seminars and at the kick-off seminar in 

Denmark, in the various aspects of the MaCE model, the national project participants developed 

their own courses, materials and training programs, building on both the work done in MaCE as 

well as their own experiences and the local target groups. National Collaborative Competence 

Groups (CCGs) were established during WP2 to contribute to the development of curriculum and 

teaching materials. The curriculum includes aims, criteria, and content for the activities the 

participants will undertake. 

The upscaling of good practice was implemented in three phases within the context of the COSI.ed 

project. The first phase involved establishing a common understanding of the project's good 

practices and training the partners in the foundational elements of the MaCE model. This included 

developing regional curricula and training courses through a shared understanding of the COSI.ed 

framework, which is the basis of WP2. 

Due to the Covid-19 pandemic, the original plan for WP2 was modified. Instead of in-person 

meetings, the five partners conducted three online sessions in the spring of 2021, focusing on 

training in three pillars of the original MaCE model: indirect approach, Equality Literacy (EQL), and 

co-creation. The main objectives were to train partners in the MaCE model and provide them with 

a fundamental understanding of its principles, as well as practical training in the methods to be 

used in the COSI.ed project. 

In September 2021, the partners convened in Skive, Denmark, for an in-person seminar. The goal 

of this seminar was to establish a shared understanding of key concepts and progress solid 

foundation for the development of training material and preliminary models for the 

implementation and upscaling of the MaCE model in national and regional contexts. The seminar 

also provided an opportunity to discuss national and regional differences among the partners.  

Following the online training and the seminar in Denmark, the partners were prepared to create 

and conduct their own courses, materials and training programs, building on the MaCE framework 

and their own experiences, tailored to their local target groups. 



 
 

 

 

 

To support the development of curriculum and teaching materials CCGs were established. The 

training of role models was incorporated into WP3, as it was challenging to conduct in-person 

training sessions in the respective countries due to the pandemic. 

The online sessions were recorded for future use by the partners in developing courses, materiels 

and training. PowerPoints from the sessions, along with meeting minutes and photos from the 

face-to-face seminar, were uploaded to the COSI Teams room for reference. The detailed 

programs for the three online sessions and the program for the kick-off seminar in Denmark are 

included below. All PowerPoints used during the online training sessions are available as separate 

output files. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

COSI.ed ς Training ς The indirect Approach, Equlity Literacy and Co-creation. Preparing the regional work 

with course material  

Overview of the online training sessions conducted the 13-05-2021 and the course material 

used for explaining the Indirect Approach  which is an important aspect of the MaCE model 

Agenda, COSI.ed session 1 

 

Kl. 10.00-

10.10 

Welcome 

 

Mette 

 

10.10-

10.40 

Overview of the project Mette 

Thor-Egil 

10.40-

11.40 

Presentation on ñThe Indirect Approachò and the 

way we used it in the MACE-project.  

 

Questions to Peter and his presentation. 

Peter H. Frostholm.  

Peter has been a core member 

of the MACE-team working 

intensively with the Indirect 

Approach. He has written 

articles, book chapters and 

presented the method at 

several conferences.  

 

Sidse and Thomas run the chat  

11.40-

12.10 

Break  

11.45-

12.45 

Break-out rooms 

 

Suggestions for questions to work with in the 

breakout rooms: 

 

¶ What issues and questions does the 

presentation cause us to discuss - nationally 

and internationally? 

 

¶ How can we apply / implement/ develop the 

method or parts of the approach ñThe indirect 

National Groups 

 

The groups make written 

minutes in English of their 

discussions and comments 

 

The minutes are placed on 

Teams 

 



 
 

 

approachò in the work we have before us with 

the young people at risk? 

 

¶ How can we start to develop further the use of 

the method so that it can make sense in our 

national contexts in working with young 

people at risk? 

 

¶ Other relevant questions? 

 

12.45-

13.00 

Break  

13.00-

13.50 

Presentation from each national group - insight 

into the discussions and questions the group may 

have. 

 

Inspiration from all national settings for concrete 

initiatives 

The group selects one person 

to present the groupôs 

discussions  

 

 

13.50-

14.00 

Final remarks and a look ahead to the next session Sidse and Thomas 

 

The course material: 

 

 

 

 



 
 

 

 

 

THE INDIRECT APPROACH

-AN INTRODUCTION

Peter H. Frostholmãphf@via.dk

1

THEBIGY!

Why I am hereÜ?

ÅTo touch upon how the Indirect Approach is realised and appliedÜ

ÅTo talk about some of the ethical implications of applying the approach in research

ÅTo add some empirical experiences to the initial framework of the approach, by

exploring the practical craftsmanship behind the idea ofgetting answers to questions

that you in fact do not ask.

2



 
 

 

 

 

THE BRIEFEST OF

STORIES

A SHORTLEAD-IN

Å To follow in the footsteps ofMaCE:

Å From a project philosophical standpoint, we sought to amplify the voices and
experiences of marginalised young people.

Å Furthermore we sought to increase confidence for co-researchers and
practitioners to work more effectively and sensitively with marginalised
young people.

Å That may be possible throughThe Indirect Approach!

Å ThroughMaCEwe had anambitionto further develop the methodological
framework ofMoshuusand Eide, as we sought out young peopleès own experience
in educationãwithout exactly asking them directly.

3

SO WHAT IS THE

INDIRECT APPROACH?

ÅA methodological approach to grasp the experiences and
narratives put forth by young people(or justpeoplein
general)

ThatmakesThe Indirect Approach a method for
interviewing

ÅIt is rooted in ethnography.

ÅThe main outset:All social phenomena take place within
contextual framesand we do research, development
projects, teach and learn within these frames!

4



 
 

 

 

 

 

 

 

IT COMES WITH A BUILD-IN PARADOX!

ÅIn gaining access to the informantsè views and reflections, we must first present ourselves

and our basic agenda and an idea of why their world is so particularly interesting to

explore,while at the same time, reassuring them that whatever the he or she chooses to

share is truly what we are there to learn aboutÜ

ÅåSo, what is it that you want me to talk about?æ

ÅIn cases like these, modern ethnography tells us to ask informants about their own

personal and local understandings rather than our own preconceived ideas,

preunderstandings or analytical categories.

5

THE INDEEDINDIRECTNESS

OF THE INDIRECT APPROACH

ÅIdeally, what we seek is a conversation

solely on behalf of the otherãso no

interview guide!

ÅWhatever he or she chooses to emphasise

becomes the main outset for a

conversation.

ÅA key aspect of the approach is toput

awayeverything we knowãor think we

know-about our informants!

6



 
 

 

 

THE PART ABOUT

PRE-UNDERSTANDINGS

ÅDeficit assumptions regarding the socio-cultural backgrounds of informants can influence
academic and professional perspectives.

ÅThis assumed knowledge can transgress into an alignment with dominant narratives leading
to structural violence of particular social groups.

ÅThe indirect approach works to reduce the duality of practitioner and researcher
çknowledgeè and conceptual understanding of young peopleès experiences and open a diverse
arena to consider the unique responses offered by informants into their world view.

(Frostholm& Walker, 2021: 64)
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THE INDEEDINDIRECTNESS

OF THE INDIRECT APPROACH

ÅThrough the indirect approach, we seek to position ourselves in a way where we may

actually getanswers to questions we do not ask!

ÅGetting people to to fully occupy the position asstorytellers.

ÅWhat we need to achieve this is a good measure oftrust and confidence!

8

17-YEAR OLD AMANDA 1:2

Thehardway:Welearnedtheimportanceofobtainingamutualunderstandingabout

whatthekeyaspectsof theprojectare, andwhattoexpectfrom an interview situation:

ÅæAmandaãa 17-year-oldgirl, hadthoughtthatshewasbeinginterviewedforsome

kind of featurearticlein aglossymagazine.Thatwaswhatshehadunderstoodbeing

interviewedwasabout. Theconfusion,welearned,wasalsocausedby thefactthat

Amandacouldnotquiteunderstandwhyshewasinterestingenoughtobeinterviewed

for a featurearticle. Andwhywasthe interviewer notaskingrealquestions?æ

(Frostholm& Walker, 2021: 66)
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17-YEAR OLD AMANDA 2:2

Hammersleyand Atkinsonstate:

ÅWherethe research isovert(...)peoplein thefieldseektoplaceorlocatethe
ethnographerwithinthe social landscapedefinedbytheirexperience.Someindividuals
havelittleornoknowledgeof social research (...).

(Hammersley& Atkinson, 2007, p. 63)

ÅæEventhoughwecollectivelyandthoroughly(or sowethink)informedour
intervieweesabouttheoutlinesof theproject, theaimandscopeof the interviews and
thearticlesthatweweregoingtowrite,wemightjust haveleftout afewkey
elements.æ(Frostholm& Walker, 2021: 66).

ÅDemystificationsand a generalopen approachis the way to go!

10

TOO MUCH INFORMATION

AND NO POLLUTION

ÅRe-visiting the paradox: what would be considered too much prior information? What

we do not want is to pollute theonversationwe are about to engage in with concepts

likeresearch or school failure, dropping out, etc.

ÅWhat we seek is ideally a conversation on behalf of the young person basedon a bare

minimum of basic informationabout the aims of the project and their interview style

(Frostholm, 2019).
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THE HAPPENSTANCE

12

THEHAPPENSTANCE

Å Ahappenstance should be seen as anunforeseen event.

Something we donotplan for during our interviews with our informants.

Å It is not quite an accident, but more a thing that we as interviewers hope to
experience.

Å While an accident is a waste of time, a happenstance, in contrast, is a shortcut
into a more complex view of meaning-a lucky path to extended contextual
knowledge.

Å A happenstance allows us to gather knowledge from a different angle compared
to what we normally would do by asking pre-prepared åinterview guide-
questions.æ

13



 
 

 

 

 

THESTORYTELLER

ÅIdeally the researcher becomes an audience for the
informantès story unfolding in presence of the
researcher. The approach is to initiate a good story
as we seek to build a personal relationship with our
interviewees.

ÅBy applying this indirect approach, every interview
starts with small talk, using the interactions that
precede the interview to initiate a dialogue
focusing on the unique personal experiences of
each informant. To this end, the interviewer makes
follow-up responses to enable the informantsto tell
their own story in the words of their choosing.

14

THESTORYTELLER

ÅAmanda: çIt ispossiblethatImightfuckthingsup alittle.
It isquitehardwith the kind ofquestionsthatyouask,
becauseI am notpreparedforanyof it.è

ÅInterviewer: çWellactuallyit iscompletelyup toyou,
whatyouwanttoshare... andagainãyouaretheexpert,
soyoucanètsayanythingwrong.Youmightjustwantto
talkaboutwhatyouhavebeenup tolately.è

ÅWefoundthatanongoingnegotiationof the agenda
with the interview and themethodologyusedwere
oftentimesneededthroughoutourshort time
interviewingtheyoungpeople(Frostholm, 2019;
Frostholm & Walker, 2021: 69).
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THECRAFT:OPENERS

Å So,whatis agoodopenerfor aconversationthatideally
doesnotrevolvearoundatypicalquestion/answerformat?

Å çSoÜwhathaveyoubeenspendingtime onlately?è

Itmayopen up aconversation, in anindeedinformalway,since
mostpeopleseemtorememberwhattheyhavespenttheirtime
doingduringthe lastfewweeksormonths.

Å nottooup front,demandingorintimidating

(Frostholm& Walker, 2021: 70).

16

THECRAFT:FOLLOW

UPS

Å The researcher needs a valuable insight in some of the

places, terms, ideas or cultural notions that make up parts of

the informantès everyday life, for later to follow up on them:

Å çSoÜfootball you say? Tell me moreÜèorçYou mentioned

hanging out at the shopping centreÜ whatès that about?è .

Å The idea here is to use the same words and ask from the

same cultural categories as the informant puts forth during

the conversation.

(Frostholm& Walker, 2021: 70).
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THECRAFT:AVOIDING

POLLUTINGCONCEPTS

Å A key part of the good questions is also to avoid introducing

any concepts, like for examplefamilyorschool, which could

be the case if the researcher was adhering to a more

traditional questioning styleon the basis ofan interview

guide.

Å The informal style and almost neutral character of the

openers and follow upqustionspresented here functions as a

gateway into the life world of the informant, as the

researcher looks for certain words, accentuations or story

bits to explore furtherãall on behalf of the informant.

(Frostholm& Walker, 2021: 70).
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THECONTEXT

ÅThesettingheavilyinfluencesthewaythe

informant Sophiefollowsup on theopener:

Whathaveyoubeenspendingtime onlately, to

whichsheanswers:Well, Ispentmytimehere=

Thecontextand thesettingmightjustshapethe

conversation.

(Frostholm& Walker, 2021: 71).
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THECONTEXT

ÅI therefore advise researchers to carefully consider

the physical surroundings of the interview

ÅShould we consider converting the interview into a

walk-and-talk style interview in the local

neighbourhood? Our conversation might be

influenced by the surroundings here. Should we

consider asking the informant to bring childhood

pictures or their latest streaming playlist?

ÅWe could affect the conversation in that way. That

is the power of context.

(Frostholm& Walker, 2021: 71).

20

THEETHICSãPOWER

RELATIONS

ÅDuring an interview, the researcher must rely on

his or her ethical judgement and feel his or her

way around the situation.

ÅEven though the indirect approach strives to put

away the power balance in a conversation, it is

still there.

21



 
 

 

 

 

THEETHICS

ÅThrough the termethical situationism

(Hammersley & Atkinson, 2007), I argue that

researchers must undertake ethical judgements

and deal with ethical considerations as they go.
22

THEETHICSãPOWER

RELATIONS

ÅAt all times during the interview, the conversation must
take place on the terms of the informant = If he or she
sees the need to take a break, stop or in any way back
out, it should of course be accepted.

ÅAfter the interview, the researcher must consider if it can
be considered safe to leave the informant, following that
he or she might just have shared some rather personal
and at times complicated narratives.

ÅIn that sense, the researcher acts ethically according to
context while interviewing throughethical situationism,
as everythingcan notbe planned for and therefore must
be dealt with as we go (Frostholm, 2019).
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IN SUMMARY 1:3

ÅThe Indirect Approach is a research method

applicable whenever a professional is interested

in a personès indeed personal narratives and in

giving voice to otherwise neglected, and in some

cases marginalised, groupings in society.

24

IN SUMMARY 2:3

ÅA clear potential is found through the open

and distinctly indirect way of approaching

the informant, as it makes room for

narratives that spring directly from the

lifeworld of the informant.

25



 
 

 

 

 

IN SUMMARY 3:3

ÅThe method is therefore relevant when

conducting educational youth research, as we

seek to gain an insight into the young peopleès

own perspectives and personal life world

contexts and make those the focal points of our

analyses.

26

WANT TO KNOW MORE?

ÅFrostholm, P. H. & Walker, S. (2021). The Indirect Approachãthe Basics, the Craft and the
Ethics. In: D. T.Gravesen, K. Stuart, M. Bunting, S. H. Mikkelsen & P. H. Frostholm,
(eds.).Combattingmarginalisationbyco-creatingeducation:methods,theoriesandpractices
from theperspectivesofyoungpeople.EmeraldGroup Publishing.

ÅMoshuus, G. H & Eide, K. (2016). The Indirect Approach: How to Discover Context When
Studying Marginal Youth. In:International journal of qualitative methods, vol.15, nr.1, p.1-10

ÅFrostholm, P. H. (2019). Exploring young people's voices in ethnographic research: remarks
on the ethical implications of ethnographic interviews with marginalised young people. In:
The Journal of Youth Voices in Education: Methods Theory Practice, 1(1), pp. 59-65.
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COMMENTS AND

QUESTIONS

ÅReflections

ÅCritique

ÅÜ
28



 
 

 

 

 

 

Overview of the online training sessions and the course material used for explaining the Co-

creation and Social Cultural Learning which are an important aspects of the MaCE model 

Agenda, COSI.ed session 2 

 

Kl. 10.00-

10.03 

Welcome 

 

Sidse 

 

10.03-

10.10 

Introduction to WP6: CCG Vibeke 

10.10-

11.10 

Presentation on ñCo-creation and Social 

Cultural Learningò and the way we 

interpreted it in the MACE-project.  

 

Questions to Paul and his presentation. 

Paul Cammack 

Paul Cammack, Doctor of Philosophy, 

has until recently been working at the 

Education Development Service at 

Birmingham City University. His area 

of expertise is within the field of 

Pedagogy and Education. Paul has 

been a core member of the MACE-

project team, with special insights in 

the projects foundation on Co-creation 

and Social Cultural Learning 

 

Sidse and Thomas run the chat J 

11.10-

11.40 

Break  

11.40-

12.45 

Break-out rooms 

 

Suggestions for questions to work with in 

the breakout rooms: 

 

¶ What issues and questions does the 

presentation raise/cause us to discuss - 

nationally and internationally? 

 

¶ How can we apply/ implement/ 

develop/ work with co-creation and 

National Groups 

 

The groups make written minutes in 

English of their discussions and 

comments 

 

The minutes are placed on Teams 

 



 
 

 

social cultural learning in our work 

with the young people at risk in our 

local settings? 

 

¶ How can we start to develop further the 

use of co-creation and social cultural, 

so that it can make sense in our 

national contexts in working with 

young people at risk? 

 

¶ Other relevant questions? 

 

12.45-

13.00 

Break  

13.00-

13.50 

Presentation from each national group - 

insight into the discussions and questions 

the group may have. 

 

Inspiration from all national settings for 

concrete initiatives 

The group selects one person to 

present the groupôs discussions  

 

 

13.50-

14.00 

Final remarks and a look ahead to the next 

session 

Sidse or Thomas 

 

The course material:  

 



 
 

 

 

 


